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Passages: Learning about Immigration is a product of the Tanenbaum Center’s
Religion and Diversity Education program.  The Tanenbaum Center is a non-
sectarian non-profit organization that provides practical programs to prevent the 
growing problem of conflict in the name of religion.

What does this mission mean for our youngest children? It is our belief that this 
mission is best accomplished through exposure to different religions and cultures in 
a positive way early in life. It is also accomplished through constant reinforcement 
of concrete skills for respect and inclusion such as perspective taking, empathy, and 
communication.

In this curriculum, we have selected age appropriate activities for each grade level, 
on themes ranging from food to art and music, within which important concepts in 
immigration are explored. As you read through these sample lessons, you will see 
that we have situated immigration in the context of the United States. Throughout, 
we have also built in opportunities to address specific topics on the history of 
immigration in the United States and in other countries.

In many activities, customized instructions are provided on how to do the activity 
with children of different ages:

This crayons icon will appear in front of guidelines designated 
for Kindergarten and first grade age children. These activities 
are also suitable for older children or can be modified to be 
appropriate.

This colored pencils icon will appear in front of guidelines 
designated for second and third grade age children.  These 
activities are also suitable for older children or can be modified 
to be appropriate.

          This pencil icon will appear in front of guidelines designated for 
fourth, fifth and sixth grade age children. These activities are 
also suitable for older children or can be modified to be 
appropriate.

The Tanenbaum Center staff is always available to hear any questions, ideas, 
concerns and stories you have.  You may always reach us at 
education@tanebaum.org or by phone at (212) 967-7707.
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Respecting Each Other

Objectives: Students will demonstrate understanding of respect by 
identifying and role-playing examples of respectful behavior. This lesson lays 
the foundation for a respectful environment in the classroom.

Grades: K - 6

Materials:
Markers, Paper
“Respecting Each Other” Poster
“What Does Respect…?” Worksheet
“‘Respecting Each Other Scenarios” Worksheet

Preparation: Make copies of the worksheets for the class

Skills: Listening; Organizing Information; Working in Pairs; Critical 
Thinking; Writing

Concepts: Promoting Social Justice; Preventing Prejudice; 
Teaching All Children

PROCEDURE                                                            
Step One: Ask students: Was there a time today when you felt happy and 
respected? What made you feel like that? Younger students can draw a picture 
of this time. Older students can write a journal entry.

When all the students have finished sharing, ask: Was there a time today 
when you were respectful to someone else? How did that make you feel? How 
did it make the other person feel? Point out examples that you noticed in class 
and have students write, draw or act out the situation.

Step Two: Using students’ answers to these two questions, lead a discussion 
about what respect looks like (ex- raised hands), what it sounds like 
(“please”), and what respect feels like (welcoming). Younger students can
share verbally, while older students can use the worksheet (included with 
this lesson) to write down their ideas and then have a group discussion.

Step Three: Have a copy of the “Respecting Each Other” poster in a place 
where the whole class can see it. Have the children read and discuss the 
agreements on the poster. Concrete examples and visuals may help the 
children with these abstract ideas. 
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Have the children write some of their own agreements. Write down the 
statements that the children make in their own words. Be specific (for 
example – “don’t hit” instead of “be nice”). 

Finally, lead a discussion about why these agreements are important. Ask 
the children: “Why do we have these agreements? How can we help ourselves 
follow these?” Have students sign their names on the poster to indicate that 
they agree to them.

Step Five: Have the children create acrostic poems with RESPECT spelled 
out vertically.  Have them come up with words connected to the concept of 
respect that start with each letter in the word.  For instance:

Ready to help
Empathy
Share with one another
Partnership
Everybody Listens
Caring
Trust

Step Six: Older students can write journal entries or create skits about a 
time when they felt respected in class and how they can respect each other.
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Respect Worksheet
Name __________

What does respect….

LOOK LIKE? SOUND LIKE? FEEL LIKE?
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RULES OF RESPECT

Pay attention when someone else is speaking.

Help each other.

Always use respectful words.

Special Agreements for Our Class:

________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
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Respecting Each Other - Scenarios

Are the following scenarios examples of respectful behavior or 
disrespectful behavior? Why? If the behavior is disrespectful, what 
are some respectful things you could do in the situation? If the 
scenario is respectful, what are some other examples of respectful 
things you could say? 

• Jessica and Marisol were shooting baskets on the basketball court after school.  
Alex saw them and thought it would be fun to play.  She asked them if she could 
join their game, and Jessica said “No, I don’t think so. We just wanted it to be the 
two of us.”

• Tacari and William were waiting in line for lunch.  The line was very long, and 
everyone was hungry.  Joe got to lunch late and he was very hungry, so he took a 
spot in front on Tacari and William.

• Mrs. Abiola asked her class “What can we do to help our planet?” A lot of hands 
went up in the air, and Susan said “Recycle!”  Then she said, “Oops, I’m sorry I 
didn’t raise my hand.”

• One day after school Amina decided she wanted to stop for a snack on the way 
home.  She asked her best friend, Billy, if he wanted to come with her. Billy said, 
“Sure, I’ll come, but I don’t have any money.”  When they got to the store, Amina 
bought him a snack, too. Billy said, “Thanks a lot!”

• The class was playing a baseball game, and Rashad was on first base.  When 
Maria hit the ball, Rashad ran to second base, but he tripped over his shoelace and 
was out.  When he got back to the dugout, Thomas said, “Way to go dummy. 
Next time, tie your shoes.”

• Eduardo and Yunjin were reading each others’ short stories in school.  They were 
asked to give each other comments. Eduardo said, “I think you describe your 
setting really well; I can see where it takes place in my mind.” Yunjin said, “The 
things you have your characters say really keeps me interested in your story.
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Immigration and Me

Objectives: Students will interview their families to investigate the history 
of immigration in their families and determine where their family traditions 
come from. 

Grades: 2 – 6

Materials:
Markers, Paper, Art Supplies
World Map
Multi-colored tacks

Skills: Reading Maps; Geography; Making Inferences; Interviewing; 
Organizing Information; Identifying Main Events

Concepts:
Developing Children’s Identities; Preventing Prejudice; Teaching and 
Learning about Cultures; Teaching All Children

Whenever you discuss the children’s families, be sure to be inclusive 
and sensitive.  Children may have unique issues that they are 
confronting in their families. The best sources of information about 
the children’s lives (in addition to the children themselves) are 
parents, guardians, or primary caregivers.

PROCEDURE:           
Introduction: Ask students: Has anybody in the class moved? What was it 
like to move? Point out the places that students identify on the map.

Ask students if they know what immigration is. Explain that immigration is 
when a person moves from one country to another country. 

Explain to students that Native Americans were the first people in North 
America. Almost all of the people in the United States other than Native 
Americans came from or have family members who came from another 
country. Many people were forced to come here as slaves and others came 
because it was difficult to live in their countries or as refugees. Ask students 
to think about what might cause people to leave their country voluntarily? 
Involuntarily?

Encourage students to respond to the following questions, but 
acknowledge that the history of how students’ ancestors came to this 



© 2006 Tanenbaum Center for Interreligious Understanding 9

country may have been lost or erased many years ago. Students can 
respond to as many questions as they wish.

Step Two:  Ask students if any of them have Native American heritage. If 
any students are, invite them to point out the places on the map that their
tribe is from and mark them with a particular color (red) tacks.

Step Three: Ask students if anybody in the class has moved here from 
another country. If any students have, invite them to point out the places on 
the map, and mark them with a particular color (blue) tacks.

Step Four: Now ask the class if their parents or guardians moved here from 
another country. Ask students to point out the places on the map, and mark 
them with a particular color (yellow) tacks.

Step Five: Ask the class if their grandparents moved here from another 
country. Ask students to point out the places on the map, and mark them
with a particular color (green) tacks.

Step Six: Ask the class if any of their ancestors before their grandparents 
moved here from another country. Ask students to point out the places on the 
map and mark them with a particular color (orange) tacks. 

Step Seven: Ask the class if any people they know in their neighborhood 
moved here from another country. Ask students to point out the places on the 
map, and mark them with a particular color (purple) tacks. 

Step Eight: Once all the students who wish to share have shared their 
answers, point to the map. Ask students to count: How many students in the
class have Native American heritage? How many students or their family 
members came to the United States from other countries? How many students 
have neighbors who moved here from other countries? What does this tell you? 

Step Nine: Together with students, brainstorm questions that children can 
ask family members, neighbors, or other adults who are close to them to find 
out more about the experiences of people who have immigrated to the US. 

Some suggested questions are:
Why did ______ come to America?
When and where did they arrive? How did they travel here?
What was life like for them in America? In their original home countries?
What were some things that helped them get used to life in a new country?
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Have students complete their interviews and report their interview findings 
to the class. Remind students to listen to each other respectfully and 
encourage each other to share openly.

Alternatively, you can invite a guest speaker to your class to speak about 
their experiences immigrating to a new country. After the interview, have 
students write thank you notes to the visitor.
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My Traditions

Overview: Children will create pictures of their favorite traditions and 
create a classroom quilt. Students will then reflect on what life would be like 
if they could not believe, think or celebrate the way that they choose. 

Objectives: This activity will illustrate that when people move, they often 
bring their traditions with them to their new homes. Children will also gain 
an appreciation for freedom of religious practice and learn that that was one 
reason why many people came to the United States.

Grades: K – 6

Materials:
Art Supplies, Construction Paper
“No Celebration Decree”

Preparation:
 Photocopy the attached “No Celebration Decree” for each student and 

roll it into a scroll. Place one scroll on each child’s desk so that children 
find the scrolls when they enter the classroom. (You may decide to just 
read the scroll to the class if you feel the text is more challenging than 
the reading level of your students.)

Recommended Books:
The Keeping Quilt by Patricia Polacco
“The Giving Tree” by Shel Silverstein
Celebrations! by Barnabas and Anabel Kindersely
For more book recommendations, please contact the Tanenbaum 
Center.

Skills: Critical Thinking; Literacy; Making Personal Connections; Art

Concepts: Developing Children’s Identities; Preventing Prejudice; Teaching 
and Learning about Cultures

Whenever you discuss the children’s traditions, make sure to include 
all kinds of traditions and be sensitive to unique issues that students 
may be confronting in their lives. The best sources of information 
about the children’s lives (in addition to the children themselves) are 
parents, guardians, or primary caregivers.
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PROCEDURE:           

Step One: Review the agreements of respect with the students.

Step Two: Ask students if they know what ‘tradition’ means. Explain that a 
tradition is something special that you do regularly. Give an example from 
your life - For example, every Sunday my family eats dinner together. 

Create a word web around the word ‘tradition’. Encourage students to include 
as many kinds of traditions as possible – religious, family and school 
traditions as well as traditions around food, clothes, music etc.

Step Three: If you choose to read one of the recommended books on the 
students on the topic of traditions, you can include it here. One useful 
technique to help students understand is to do a “picture walk” – show 
students the pictures in the book, pausing at each one to let students observe 
the picture. Now ask students: What do you think will happen in this story? 
Why do you think so? Is there a particular picture that makes you think that?

Now read the book out loud. Ask students: What was the story about? Were 
your predictions correct? What clues in the pictures did you look at?

Discuss some of the traditions in the book. Ask: What are some of the 
traditions you read about in the book? What things stayed constant 
throughout the book? What things changed?

Step Four: Have a discussion with students: What are some traditions that 
you would like to continue in your new home? What are some new traditions 
that you would like to start?

Step Five: Tell the students that they are going to create their own 
classroom quilt about traditions that are most important to them. These can 
be religious traditions, cultural traditions, family traditions or others. 

Ask students: How does a quilt comfort you when you are hurt or upset? How 
do traditions comfort you when you are hurt or upset?

Distribute the art supplies and paper, and have each child create a picture 
about his/her most important traditions. Older students can write an 
accompanying story about their traditions.

Step Six: Now have students form a circle. Each student gets a chance to 
share the tradition that they have illustrated with their classmates. 
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Ask the students to think of respectful questions or comments they can say in 
response. Two good prompts to teach students are “Tell me more about…” 
or “I like how you…”

When all the students have finished sharing their pictures, ask the class:
What did you learn about your friends? What did your friends learn about 
you? What did you learn from this activity?

Step Seven: As a class, have the students discuss and decide how they want 
to arrange all of their pictures to form a classroom quilt. 

Students can attach the pictures together using construction paper to form 
the frame of the quilt, and add other decorations including ribbons, buttons, 
lace trim etc to make their quilt as fancy or as plain as they would like it.

Step Eight: Read the “No Celebration Decree” (included at the end of this 
lesson) out loud with students. Ask:
What is this decree saying?  What is the new law?
How did you feel when you read/heard the new law?
Allow students a few moments to share their reactions to the decree in pairs.

Step Nine: Discuss with the class what it would feel like if there was a real 
law that made celebrating holidays illegal.  Some questions for discussion 
might be:
How would you feel if you were not allowed to celebrate any holidays or keep 
traditions that are special to you?
Why are these things important to you?
Would you want to keep your traditions alive? How would you do that?
Are there some places in the world where laws like this one really exist?
How would you feel if you lived in one of those places?
What would our world be like if you couldn’t have these things?

Step Ten: Explain to students that there were many reasons why people 
came to the place we currently call the United States. One of these reasons 
was because they would have the freedom to celebrate their holidays and 
traditions here. Have students do research on groups of people who came to 
the United States to escape religious persecution or to be free to practice their 
religion. 

Follow-Up
Show students the book Celebrations! by Barnabas and Anabel Kindersley.
Choose two holidays from two different religious/cultural traditions to read 
with students.
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Ask the children if they can tell you what they thought was the same about 
the celebrations and what was different about them. You can use a Venn 
diagram to organize the information that students tell you. Ask students to 
think of a celebration that is important to them. How is that holiday similar 
and different to the ones they have read?
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Hear ye, hear ye…

There is a new law.
From now on, no one is allowed to 

celebrate any holidays or keep special 
traditions.  These are now against the 
law!

Anyone who celebrates with family and 
friends will be breaking the law.
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Fitting In

Objective: Children will discuss and explore the issues of home, belonging, 
fitting in, and what it’s like to feel different from one’s peers.

Grades: 2-6

Materials:
Art supplies
“I am…” and “We are…” worksheets

Recommended Books: The Name Jar by Yangsook Choi; Yoko by Rosemary 
Wells for younger students. For more book recommendations, please see the 
resource guide at the end of this curriculum or contact the Tanenbaum 
Center.

Skills: Comparing and Contrasting; Perspective Taking; Making Inferences

Concepts: Preventing Prejudice; Promoting Social Justice; Teaching All 
Children

Whenever you discuss issues of moving to a new place be sure to be 
inclusive and sensitive.  Children may have unique issues that they 
are facing with regard to their families or living situations.  The best 
sources of information about the children’s lives are parents or 
guardians.

PROCEDURE           
Step One: Facilitate a discussion with students about the experience of 
feeling different from everyone else and what’s it like to not fit in. Ask the 
students to move into a sharing circle. Ask students: Have you ever felt like 
you were different from all the other people in a group? What did it feel like? 

Push students to think of times when this happened in their own lives. 
Almost everyone has had this experience at some point.

Step Two: If you choose to read one of the recommended books on the topic 
of fitting in, you can include it here. Read the story aloud to students and ask 
them: What was the story about? What did the character do? How did they feel 
at the end? 

One useful technique to help students understand the book after you read is 
to “meet the character”. Let students take on the roles of characters in the 
book to answer questions about what they did and how they felt. Encourage 
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students will have to use their inference skills and make personal 
connections as they take on the character roles.

Step Three: Have a discussion with students:
What are some things about feeling different from everyone else that you like? 
What are some things that are hard? 

What might you change about yourself to fit in with everybody else? What 
wouldn’t you change? What are some things that you can’t change?

What is special about you? What do you share with other people?

What are some ways that we can help everyone in our class feel more 
included?

Step Five: Give each student a chance to fill out the “I am…” worksheet. If 
students feel comfortable, they can pair up and share their poems with each 
other. Remind students to be respectful and encouraging of each other.

Step Six: Tell the class that they are going to play a game called “Just Like 
Me”. Begin with all of the children seated in their seats.  Then say a 
statement about yourself: “I  ____________.”  For each statement, the children 
who agree should stand up.  Then before you go on to the next statement, 
everyone should be seated once again. All of the fill-ins should be 
characteristics that cannot be seen and do not have to do with appearance. If 
there are students in your class who may have difficulties standing up, you 
can modify this activity appropriately. Here are some examples:  

I…
1) Like pizza…
2) Play soccer…        
3) Like [a musical group]…
4) Have a brother…
5) Can speak Farsi…
6) Live near the school…
7) Have family members who live in another country…
8) HAVE THE KIDS MAKE UP THEIR OWN!

Step Seven: After the game, help the children process the activity by asking 
these questions:
Did you learn something new about any of your classmates? Are there things 
that people have in common that you might not know just by looking at them? 
Can you tell what a person is really like just by looking at them? What are 
things that we can do to learn more about one another?
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Step Eight: Finally, as a class, fill out the “We are…” poem worksheet with 
characteristics that apply to everyone. Leave the poem up in a prominent 
place in the classroom where everyone can see it.
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I AM ________________
I am ___________________________________________________________________

I wonder ________________________________________________________________

I hear __________________________________________________________________

I see ___________________________________________________________________

I want __________________________________________________________________

I pretend ________________________________________________________________

I feel ___________________________________________________________________

I touch _________________________________________________________________

I worry _________________________________________________________________

I hope __________________________________________________________________

I understand _____________________________________________________________

I say ___________________________________________________________________

I try ___________________________________________________________________

I dream _________________________________________________________________

I am ____________________________________________________________________
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WE ARE ________________

We are__________________________________________________________________

We wonder_______________________________________________________________

We hear_________________________________________________________________

We see__________________________________________________________________

We want_________________________________________________________________

We pretend_______________________________________________________________

We feel_________________________________________________________________

We touch________________________________________________________________

We worry________________________________________________________________

We hope_________________________________________________________________

We understand____________________________________________________________

We say__________________________________________________________________

We try__________________________________________________________________

We dream________________________________________________________________

We are__________________________________________________________________


